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INFORMATION

This form asks you to describe the broader context in which you teach. If you teach in only one school, please
complete this form once, make copies of it, and attach one copy to each of your entry responses, directly following
each entry’s cover sheet. If you teach in differeni schools that have different charvacteristics, and
your eniries feature students from move than one school, picase complete this form for each school.
Make copies of each different completed form and attach to each entry the form that applies to it

You are asked in each eniry to provide specific information about the students in the class you feature in the entry. ‘This is in
addition to the information requested here, Please print clearly or type. (3f you type, you may use single-space the text using 12
point Times New Roman.) Limit your responses to the spaces provided below. For clarity, please avoid the use of acronyms,

NOTE

1. Briefly identify:
* The type of school/program in which you teach, and the grade/subject configuration
(sinngle grade, departmentalized, interdisciplinary teams, etc.).

Public high school / Integrated English and history class - 9th grade

» The grade(s), age levels, courses, number of students taught daily, and the average number in each class:
Grades 9-11 Age Levels 14-17 Number of Students 135 Average Numnber of Students in Each Class 28
courses 2th Grade - American Studies (Integrated American literature
and American history clasé); 11th Grade - American Literature

2. What information about your teaching context do you believe would be important for assessors to know to
understand your portfolio entries? Be brief and specific.

You might include details of any state or districi mandates, information vegarding the type of
commanity, and access to currvent technology,

NOTE

My school is a comprehensive, college-prep high school with a student body of 2000 students. We offer a
range of courses: 18 Advanced Placement courses to Transitional English courses for our growing LEP population.
Our district population of LEP students continues to grow exponentially. Our district has also reallocated funds and
has eliminated ESL.-focus schools. All students who speak a language other than English have been returned to their
neighborhood school, our school being one. Approximatety 3% of our student body is classified as ELL; that
number increases every year. Our student body hails from a range of socio-economic strata, We have students from
upper-class families living on golf courses to many of our students coming from middle class families. Our
community is extremely involved in our learning community. Ninety percent of our students graduate in four years
while 85% attend a post—secondary institution after graduation. Twelve percent of our student body is “at rigk,”
which is defined as receiving free and reduced lunch. Nine percent receive gifted and talente(%mlces Our ethnic
breakdown is as follows: Caucasian - 75%, Hispanic — 12%, Asian — 6%, »
African-American — 3%, and Native-American — 1%.

We have excellent access to technology. Every classroom has its own
computer and ceiling-mounted LCD projector. Many rooms have interactive
SMART boards in them. We subscribe to multiple on-line databases for library-
driven research and Turnitin.com, the web-based plagiarism and writing cycle site.
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Instructional Context: Both students in this entry come from my American Studies (AS)
classes, which are comprised of 45 and 58 freshmen, respectively; all are between 14 and 15
years old. AS is a required freshmen interdisciplinary, team-taught class of American literature
and American history, which meets as a block period for an average of 105 minutes per day. I
chose to teach this course because I have degrees in English, American history, and Teaching the
Linguistically Diverse.

Sthident A (Yaritza) is an English language learning Hispanic étudent from my 5™ period
block, an ethnically and linguistically diverse class with the following ethnic breakdown:
Caucasian-82%, Hispanic-8%, Asian-6%, and African-American-2%. Linguistically, the class
I}as emerging-fluency speakers well as those already fluent in English. Six of the students are
considered “at-risk” because they receive free and reduced lunch, 6 students are on IEPs, and 5
students are staffed into our Accelerated Reading class because they are on Literacy Action
Plﬁhs. One profoundly deaf student is in this class, This vatiety of backgrounds provides
instructional challenges as their academic abilities are also varied. We have students who are
borderline proficient to those who rate unsatisfactory in most academic skills, according to our
state-mandated assessments. The class is infroverted and non-academically motivated.

Student B (L.ahana) is a Native-American student from my 7™ period block, a class as
ethnically diverse as 5™ hour, but linguistically homogenous, despite the fact that six of the
students speak additional languages at home. The students have entered my class with reading
and writing scores in the proficient to emerging advanced ranges. Three students are on 504
plans for anxiety issues and 10 receive gifted and talented services for quantitative strengths.
This class is energetic and knowledge-hungry and demands refinement of academic skills at the
9™ grade level and a push toward more advanced reading analyses and writing structures.

Each class meets in a shared-space room; this room has a folding wall to allow room
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configuration changes, although all walls are either whiteboards or windows so the posting of
exemplary student work or word walls is non-existent. Also, both halves of the room have
hanging LCD projectors, which I utilize daily, to infuse multimedia into lessons.

Analysis of Student Work — Student as Reader: Student A (Yaritza) entered my class scoring
partially proficient in reading on the state-mandated assessments. Her lexile score is 1018 (out of
1400), which indicates the low end of 9™ grade proficiency. She struggles in non-fiction reading,
vocabulary, thinking skills, and comprehension and also attends Transitional English courses.
Yaritza seeks to overcome her language acquisition challenges and has sought individual
assistance many times this year in both reading and writing; she never uses her deficiencies as an
excuse for not working hard. She has goals of attending college, the first in her family to do so,
in order to major in business. She is a focused student desiring to improve her English reading
and writing skills; many of her work samples reflect the common language struggles of non-
native speakers of English — inferpreting text nuances and vocabulary comprehension.

The reading goals Yaritza and I have created for her this year are two-fold: first, increase
her toolbox of explicit reading strategies and, second, scaffold her application of those to
increasingly difficult texts. For the first goal, I have focused instruction based upon her state
assessment scores and our own common course team’s basel.iﬁe and quarterly assessments. I
deduced that she was able to read relatively well at the literal level on 9" grade-leveled texts but
struggled with reading at the interpretive level. Because of this, I have explicitly taught the
difference between inference and interpretation; the skill of making connections to, between, and
among texts; the skill of vishalizing while reading; and the SAGE (synonym, antonym, general
context, and examples) approach to comprehending new vocabulary. I have also logically
scaffolded the texts Yaritza reads to mirror her skills deficiencies; those steps were full of visual

texts such as TV show and feature film clips to allow her to practice the reading skills in
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isolation on accessible texts. I have also provided hér with an array of texts from which to choose
in order to connect with her current passions. The texts she chose include The Lovely Bones,
Chicken Soup for the Teenaged Soul, and Cool Salsa, a book of poetry; these have‘been perfect
as they are language level appropriate and very high interest.

Looking at the rubrics and comments on the “Bernice Bobs Her Hair” storyboard and the
Fox News / Detecting Bias paper, it is evident that Yaritza applies her toolbox of skills to these
texts. For example, in the “Bernice” storyboard, Yaritza chose to interprét a pivotal scene in the
story where Bernice overhears her cousin talking negatively about her and created a film
technique-laden storyboard reflecting that interpretation and her application of the visualizing
reading skill. One can see that she understood the plot level of that scene and was able to read
between the lines since she accurately applied her knowledge of visualizing as a comprehension
monitoring technique to her drawing. For example, Yaritza interpreied that Bernice would be
heartbroken upon overhearing her family talking about her. Yaritza chiose to draw Bernice ina
close-up, a film technique usually resetved for emotion-catching moments. Yaritza then validly
interprets that a long shot might be most appropriate as Bernice felt alone after this scene since
long shots create an atmosphere of isolation. Yaritza also made some improvements from her
first draft when discussing the lighting techniques and how those reflected the feelings of
Bernice after she has been shunned by her family; Yaritza appropriately used the low-key
lighting in scene four to paralle] the sadness Bernice would have felt at this moment.

Looking at Yaritza’s detecting facts, opinions, and bias in the media paper, an
examination of Outfoxed, a documentary, and of Fox News, i{ shows that she is applying our
explicit instruction on how to detect these essential terms to her own reading, this time to a visual
media source. One can deduce that she applied her knowledge of facts and opinions while

watching this documentary. In the first body paragraph, Yaritza commented how O’Reilly often
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told guests to “shut up” when giving opinions that differed from his own. She added a specific
reference to where O’Reilly yelled at Glick, a young man whose opinion on 9/11 differed from
the show’s host. She also commented how O’Reilly did that to shape the audience’s point of
view to “just his point of view or the owners.” This assignment appealed to her as our class
continually discussed the presidential election, the propaganda put forth by both candidates, and
the need to separate truth from opinion. Later, Yaritza made the assertion that people should not
watch Fox as it could not clearly separate fact from opinion appropriately.

Yaritza is beginning to achieve our reading goals. I have seen her grow from scoring
unsatisfactory on our AS baseline assessment to seeing her score well into the proficient range
on our semester one final exam. I predicted this, though, as we meet every other week during our
Response to Interventions class periods to discuss her progress and because of how she has
progressed on her formative assignments along the way; Yaritza has demonstrated interpretive
reading and questioning growth through her literary letters that have accompanied many
assignments this year. She is also more verbal in our class discussions as a result of her better
understanding the texts at the interpretive level. My work with Yaritza and goals are not met,
though. I know that we still have many difficult texts to read and understand this year, which
become more complex in terms of their language and in their need for interpretation. For
example, O’Brien’s [f I Die in a Combat Zone, which contains his sparse style and the ambiguity
of war, will demand all-encompassing and explicit strategy application, and while I know that
Yaritza is on a learning curve that I approve of, we still have much work to do to assist her in
accessing these texts at an appropriate 9™ grade level.

I will continue to assist Yaritza as a reader in two ways. The first will be to explicitly
teach comprehension fix-up strategies and to offer her lessons on monitoring comprehension and

reading pace Focusing her attention on her metacognition (thinking about her thinking) while
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reading will be key in her understanding these more difficult texts. Additionally, I seek to
increase the difficulty of the texts that Yaritza is reading and the associated, explicit modeling
and scaffolding steps. I know that with continued direct practice of these reading skills coupled
with a gently rising level of complexity in texts of her choice, Yaritza will be more capable in
accessing texts both at the end of this semester and into her future high school career.

Student B (Lahana) entered my class scoring proficient on the state assessments and with
a lexile score of 1275, but showed deficiencies in reading comprehension and higher-level
thinking skills. These results were confirmed on our AS baseline exam when she scored
unsatisfactory on the interpretive reading subtest, Lahana is a student eager to improve her
reading skills as she has gains of going to college, the first in her family to do so, and of
becoming a veterinarian. She is in an advanced “track” of classes which will push her
academicalty and demand that she employ explicit readings strategies on more complicated texts.

Lahana’s needs in reading relate to adding levels of complexity to the texts and applying
explicit reading strategies to those more difficult texts. Lahana does not struggle in reading due
to language acquisition concerns; rather, she struggles to comprehend texts when they challenge
her to a level where metacognition must take over. She had not needed to do this through middle
school, but my class has challenged her to this new level. To challenge Lahana, I have increased
the complexity of some scaffolding steps. For example, during our Western Expansion unit, -
Lahana read “Lullaby” (specifically chosen by me due to its Native American author) and,
during our Imperialsim unit, she read a chapter from Zinn’s People’s History of the United
States. Both of these pieces offered Lahana challenging contextual pieces upon which to directly
apply her reading strategies and to make deep personal and cultural connections since these texts
discussed the historical patterns of White Europeans conquering people deemed inferior due to
skin color or perceived short-comings. These texts gave Lahana the words that she knew were in

5
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her, but had pfeviously struggled to articulate.

Lahana has shown improvement in her interpretive reading skills through both of the
attached assignments. In her “Bernice” storyboard, Lahana connected the application of film
techniques and monitoring comprehension thr(:)ugh visualization to a valid interpretation of the
scene. She applied high angles when Bernice was feeling powerless, which make the character
look physically small and metaphorically weak. Lahana also incorporated color symbolism into
her board by appropriately connectirig the “bright” purple color to Benice’s bright personality.

~ In the Fox News / Detecting Bias in the Media paper, Lahana discerned the facts and
dpinions surrounding Fox News. She pointed out how the documentary argued that that Fox
News was “hiding the liberal side of everything.” She correctly inferred the documentary’s point
that what was produced on Fox was different from the facts as reported by other news outlets.
She also interpreted the documentary’s comments about the subtleties of Fox’s reporting, the
inclusion of the Fox News Alerts, and the implications that some alerts were factually less
important than actual news. Lahana said that the Alerts were “alerting views about...nonsense no
one needs to be aware about.” She made and defended her valid interpretations of the bias
contained in the Fox Network when she discussed the reported numbers of liberal and
conservative guests that appear on each program, Lahana deduced this subtle fact and correctly
inferred how that demonstrates the network’s bias and opinions.

Lahana is also nearing our reading goals. She has successfully applied many reading
strategies to the texts she had read. She has shown this by improving her reading scores on the
AS common assessments; by the end of first semester, she was broaching the advanced score on
the semester final. In looking longitudinally, Lahana has shown her reading improvement
through interpreting poetry during our unit on the Harlem Renaissance applying background

knowledge when justifying her interpretation of Christian imagery throughout Inherit the Wind,
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our latest class-wide reading, and through our small reading group meetings to discuss her self-
chosen literature circle book, Twilight.

My work with Lahana is not complete, though. Lahana is a student who will be advised
to take the advanced “track™ of classes: World Studies, AP Language, and then AP Literature. I
understand the complexity of the texts contained in those classes, having taught World Studies
previously. I will continue working with her to refine the strategies’ applications that she is
already practicing while increasing the complexity of the texts facing her. Lahéna has been
placed in a small reading group of similar ability-leveled peers to undertake a long-term research
project wherein their interpretive reading skills will be tested as they seek to accept or refute
Michael Sherry’s thesis, in his book Ir the Shadow of War, that the United States is only
effective and efficient when on a war footing. This project will challenge Lahana with difficult
non-fiction reading, film viewing, and connection-making opﬁortunities- that she will need to
improve her cﬁrrent skill level and for sophomore year.
Students as Writers: Yaritza speaks Spanish at home and hears English through the filter of her
emerging knowledge of English fluency and grammar, but, as a second language learner, exhibits
many of the classic signs of language acquisition struggles. For example, Yaritza misspells
words based upon what she hears rather than on correct structures and incorrectly applies the —ed
ending to irregular past tense verbs, but she is very competent in Spanish; that 1.1 competency
places her at a great advantage to learning English as she understands the general structures of
language, senience patterns, and fluency needs. Yaritza’s challenges lie in transferring her skills
to English

Yartiza and I have created three writing goals for her this year. First, she will improve her
writing fluency. Secondly, she has committed to develop her expansion of ideas and the tying of

those to the texts with which she is working. Our third goal is vocabulary development. Because
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she is still learning words and the connotations of those new words, Yaritza tends to write
conservatively, sticking to a few stock words throughout her written pieces.

In order to improve Yaritza’s sentence fluency, I have offered many lessons and
assighments that scaffold sentence patterns and structures, how to correctly combine sentences,
and how to implement transitiops. We have also read many authors and analyzed their divergent
styles for sentence patterns: Hawthorne for his verbosity, Hemingway for his concision. I have
also instituted a multi-week scaffolding progression for paraphrase and quote integration to assist
in the idea-development process to tie interpretations concretely to the text at hand. To improve
Yaritza’s word choice and vocabulary, I have offered mini-lessons in word variety and in word
connotations. For example, Yaritza studied a chapter from Spunk and Bite about color words and
applied those to a descriptive analysis of famous world art. Later, she a chapter about word
variety and applicd that knowledge to the attached assignment of creating a story for a primary
source Great Depression photograph.

Yaritza’s first sample was from an assignment discussing foreshadowing in London’s
“To Build a Fire,” where students studied the common cues of and analyzed London’s use of
foreshadowing. While Yaritza wrote in the first person throughout, a skill we are attempting to
wean freshmen of in academic writing, she did write with better fluency in this piece. She said
that London “uses confidence / cockiness, throughout the story that also creates suspense and
makes us wonder of the characters confidence.” This sentence was a bit stilted, but flowed better
than originally when written as two choppy sentences. This improvement can be attributed to the
“sentence audit” were students were reflective on the variety of sentence lengths and verb
choices in a draft. Additionally, Yaritza incorporated a direct quote. She said, “He was surprise,
however, at the cold. It certainly was cold. That’s another cue of foreshadowing.” The verb tense

was not appropriate, but she attempted to incorporate direct textual evidence into the framing of
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her own writing, a reflection of the mini-lessons on quote integrations.

Looking at Yaritza’s word choice assignment on the Great Depression, one can see that
through my comments and those by her peers in an on-line peer review, she has improved her
choices. Yaritza did start off writing with some strong word choices based upon her knowledge
of Spanish cognates (a tip I advised her of to take full advantage of her strengths in her native
language), exemplified by her use of “agony,” “torturing,” and “abundant.” While her first draft
used the vague term of “bad,” her second draft improved that to “devaétating.” Additionally, she
added the line of how her “innocent kids would go to bed every night.” Errors in word choice
and usage did exist despite revising. For example, Yaritza wrote that “it was just mortifying seen
how people were slowly fading.” “Mortifying” was an improvement for her while the error of
verb tense remained.

Most of my writing assignments are turned in through Turnitin.com, the on-line
plagiarism and grading web site. This style of both assessment and feedback is the cornerstone of
my writing program as it atlows me instant access to the student’s papers, originality reports, and
real-time grading feedback. Students can then access my comments immediately upon my
writing of them. This system has been instrumental in helping Yaritza to improve her writing
because we have been able to communicate on her terms in regards to her individual needs. For
example, both of her writing assignments went through the entire writing process with many
steps of that being on-line. Both times I was able to provide detailed and individualized feedback
within 24 hours of submission, which research points to as the primary factor in student writing
success. Additionally, the Steinbeck assignment underwent a peer review assignment where two
students offered Yaritza feedback to help in improving the subsequent draft. This system,
coupled with the paper rubric designed to focus on her particular goals utilized in each

assignment, gave Yaritza clear feedback on her writing. Finally, Yaritza had the opportunity to
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continue to revise assignments using my “revision ticket of entry” sheet where students are asked
to be reflective of the previous draft’s strengths and weaknesses to apply to another draft for
increased feedback.

I continue to work on Yaritza’s sentence fluency and proficiency of English by
encouraging her to read her papers aloud to tap into her oral proficiencigs and transfer those to
her written work and to augment her working vocabulary with more concrete nouns and active
verbs through the process of studying individual words and their meanings and through exposing
her to well written pieces whose authors exemplify colorful and varied word choices. In addition,
during our weekly meetings, Yaritza and 1 conference about her writing progress, something she
has grown in confidence with and has shown increased excitement about.

Lahana enters my class as a very strong writer. She is on the cusp of the proficient and
advanced line of the state assessments. She struggles with writing for a variety of purposes and
with extended writing. Additionally, her baseline AS writing assessment, one focusing on
academic (non-narrative) writing confirms this score and illuminates that she struggles with
staying on topic in longer writings and with providing textual evidence to support her
interpretations. Lahana is a native English speaker who is motivated to do well academically.
She has sought additional discussion time with me about her writing and has taken advantage of
the “revision ticket of entry” option many times. Writing and the grades associated with it came
easily to Lahana in middle school, but this class and its expectations are challenges to her.

Lahana and I have two goals to improve her writing. The first is to develop her ability to
present a coherent academic argument and to defend that with textual evidence. An additional
goal is to improve the conventions surrounding the quote integration process in the MLA style.
While Lahana conceptually understands that ideas need evidence to be believed, she struggles

with smoothly integrating the quotes and manipulating them to improve clarity and fluency.
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To reach these explicit goals, | began a year-long scaffolding process with Lahana to
improve her academic writing skills. We began by explicitly modeling what strong paraphrases
look like and how they can be woven into a paragraph. We then moved to the myriad of ways
writers incorporate direct quotations, manipulate items through the use of square brackets, and
eliminate material through the use of the ellipsis. After each step of this process, Lahana applied
the new skill to formative assignments to experiment with the new structures and expectations
while building to summative pieces at the end of first and second semester.

The two attached assignments demonstrate scaffolding steps that have assisted Lahana
improve toward these goals. The first is an assignment comparing whites’ attitudes toward
indigenous people in both “Lullaby” and Rabbit Proof Fence. Lahana was to discuss the
similarities through accurate paraphrases and direct quotes. L.ahana wrote a strong paper on this
assignment. For example she defended her interpretations clearly by saying that “the whites’
attitude toward her was very disruptive and cruel” and that the “whites’ attitude. .. was negative
also.” A few instances required more attention, though. For example, Lahana did not fully
connect her thoughts to her topic sentence when she said that the “whites don’t ¢are about how
the families are in mourn for their children.” Lahana could have been more explicit with her
connecting of examples back to her topic sentence, but it was clear that this topic of indigenous
peoples’ struggles against racist conquerors appealed to her as her passion shines through.

In looking at the FDR letter, Lahana did some strong work with quotes. For example, she
smoothly integrated the sentence “about selling to the thousands of farmers...[who] lefi their
land behind.” She correctly utilized the square brackets to change tense discussing farmers who
“continue to lose their land when they [can’t] pay,” but she did not attempt the inclusion of the
ellipsis. This improvement came after revision, though. Her first draft included errors of ellipsis

usage such as “...god didn’t create this land” and “the sting of the winds is unbearable, °...on the
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skin.”” She then completed the revision ticket of entry for another draft submission, which
resulted in the aforementioned stronger draft. And while this skill of quote integration is
relatively unexciting, L.ahana mentioned the importance she saw in this assignment as she
realized she will need this in upcoming and challenging academic classes.

Our work is not finished, though. While I have seen substantial growth in L.ahana’s
writing due to comments made on Turnitin.com and through the revision ticket of entry, T
continue to focus on moving Lahana toward more advanced structures of writing to defend her
ideas — utilizing the semicolon to join clauses and using the colon to create lists, for example.
Lahana must also work on connecting her thoughts back to topic sentences since she continues to
include ideas without explanation or context for them, forcing the reader to infer meaning.
Reflection: We are nearing completion of the goals we’ve set for the year. Both students have
improved their interpretive reading comprehension scores on our common assessments from
their baseline to their semester final tests, moving from overall scores of unsatisfactory and
proficient to proficient and advanced, respectively. More importantly, they have been able to
access more rigorous {exts with increasing independence as they have a stockpile of reading
resources at their disposal. There are always more difficult texts to ac;:ess, more nuances to
struggle with, and more pieces of background knowledge to gain and apply to future texts. [ see,
though, that these students have gained a solid understanding of how “good readers read” and
that they, too, are feeling more and more as such.

In terms of writing I see the tremendous progress they have made toward our goals. With
Yaitza, I will continue to work on transferring her knowledge of Spanish to that of English in
terms of fluency and to develop her working vocabulary. Lahana struggles with writing in a
- different way. Her work now is about refinement and about moving toward future years’

standards in regards to defendinig her arguments and improving conventions. I know that while
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these reading and writing skills help in my class,. they will also help them in any of their other
content areas. That is my underlying goal for all students: make literacy a part of their lives to
the extent that they become skilled enough to enjoy it.

Overall, these student responses reflect my commitment to explicit teaching, modeling,
and the gradually releasing of control over skill instruction. While the literature of my class is
impottant, the literacy skills they leave with are more so. These responses indicate that I am
reflective of where to begin instruction with each student; reveal that I deduce what each student
needs as an individual and what each requires as a differentiation of his or her skills; and
demonstrate my willingness to explicitly teach the much more difficult aspects of our language
arts classroom: skills. Everyone wants to teach The Great Gatsby, but when students cannot read
and write about it, and it is due to their lack of skills, a greater challenge exists. I strongly believe
that skill instruction is a strong remedy to comprehension difficulties, and 1 am comrhitted o
breaking down these abstract mental skills into manageable chunks for students as I know that
these are much more important for all students as they enter into the world or work or college.

There are weaknesses in my work, though. Even though many of the pieces of literature
student read in AS are mandated by the district, I can work harder to find more personally
appealing and skill-appropriate scaffolding texts to align with students’ current realities. I could
infuse more young adult texts through which to teach skills. I must also find more exciting and
relevant ways to teach textual evidence integration. Defending one’s ideas is essential; this could
~ be taught through a visually and 9™ grade appealing film studies unit. I also must carve our more
time for in-class writers’ workshops and individual conferences, which have proven so effective
with thése two students. Finally, I can improve upon the creativity with which I introduce
students to new writing style elements since that creativity would go hand in hand with the

artistry of voice and word choice.
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“Bernice Bobs Her Hair” Storyboard Assignment ..~ =
American Studies -

Recently, we have been speaking about using visualization as a reading strategy. This was to
help you create deep, meaningful pictures of what you were reading and to assist you in
comprehending the material at an interpretive level. Remember, authors often “leave out’
details within a story so that the reader must infer or interpret the action, feeling, or motivations.
Today, you will be asked to put that knowledge and your newly acquired knowledge of
“Bernice Bobs Her Hair” together and into action.

ASSIGNMENT

» Pick a scene, that is significant to the overall plot, from “Bernice Bobs Her Hair.”

= (Create an 8 cell storyboard (like a comic strip) for that entire scene.
» Tell the entire scene....with only 8 pictures on an oversized legal sheet of paper, which
we shall provide for you. -

» Make 2 of your 8 cells show camera angles(These could be high or low angles).

» Make 2 of your 8 cells show different framing techniques (For example, close ups,
establishing shots, medium shots, etc. could be used.

» Make all of your 8 cells show lighting effects (high key, low key, side, etc.)

» On a separate sheet of paper, create a “script” of your storyboard. For each cell, include
the following in your script:
a. what is “supposed” to be happening plot-wise in each shot (You know, in case
your Picasso gene never really developed!)
b. what camera angle, framing, and lighting techniques are used in each shot
¢. what the soundtrack sounds like in each cell and where the “climax” is for the
scene (and the music)

KEY.....

d. WHY you chose to use those techniques at that specific time. SHOW me your
interpretation of the scene and detail where you have had to “read between the
lines.”

e. Cite specific lines or paraphrases from the text to help defend your interpretation.

f. Remember: Every technique is a choice to help you tell your scene; make sure
you know why (and explain why) you chose to show Bernice as a close-up or as a
low camera angle or whatever else you might have chosen, making sure that your
drawing attempts reflect a VALID interpretation of the scene, given the
information you have!
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Bernice Storyboard
Scene One
Shows Bernice walking in the hallway and passing by Mrs. Harvey’s room. She hears
Marjorie’s voice...
Camera angle is a long shot because I wanted to show Bernice walking down the hallway
and to also be able to see the door and the entire hallway. I show the whole hallway to
see how Bernice is feeling alone and alone in the world. The music is quiet and earie J #f*
pJ’ J#_rhinting that something is going on in the bedroom. \ ) P
,fl‘/ivrt] —_ . (r’”‘} 2% 5"* "3 ‘” J},lwff l”‘
P Scene Two _ ' ol 5 e 5“
a (’/ |'| Gar—' )‘,_,

Bermce hears Matjorie’s voice coming from inside the room. She stops walkmg and
stands behmd the door 11stenmg to every word they say.

' 'Camera angle isa’ establlshmg shot because you can see everything happening but in a

}/,f’ .~ close-up, Like trying to see-what’s happening in front and behind the door. We need a s
pZ b closwip that Matjorie and her mom are talkmg quietly about Bernig€ byt so we can’t sece ~ 1
et I M that Bermce is listening outside. The. musw dips a little so we canfheer/what the gitls . J/ o ; #
wa . 1ns1de are talking about...Be mce / A" ' ,,l«"“) oy, M o
_ b b 7 s »} ¢
Scene Three . T /m #&4*’” Ju ” o’ ,wb
: ¢ v
1;[.4/ n 4 wy

~ Bernice hears Matj]orle say that she doesn’t want her at her house that she’s boring.
“Everything Marjorle said made Bermce cry.

JOO"{ . /4 c:/vﬂ &f7
Aav/f/ o/u’

. Camera angle: close up, because I wanted to show only Bernice’s @ wanted  A4~» -
“to show these emotxons because Bernice is p]?bﬂbi/y crying that her ¢ousin is such a back

7

stabber. The music stops and only tears are(gd dripping down her face. oF
= fonr hos 1T S P
PR e ! o " A =
Scene Four 2 T gelatiny Jl S d e 7

Bernice is Walk_ing down the stairs with her heart broken, torn to pieces.

adn s and it shows no shadow

st C angle low key lightning be /ca O);e the light is only focusing on Bermce to see her
/ 1 nly focusing on Bernice. The lighting is better as

{2 /;,w‘w ' key because Bernice would be sad be sad and that lighting shows shadows and that people
A ,of"’“ “ate sad like that s saw in claSs about the mystery, The music starts to play again
and is sad and n(efl;d /
) }V‘h/’ K ﬁw ‘ é’oaﬂ/ Con,u.cff/c’\w -
Scene Five pren””

Bernice finally gets to the bottom of the stairs and goes directly to her room
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Recognizing Bias and Facts and Opinions S Due:
American Studies Turnitin.com!!

For the last week or so we have been studying and practicing the art of detecting bias. In addition, we have sought to
separate facts from opinions, opinions that often “slant” an article toward or away from a certain perspective. We must
acknowledge, though, that EVERY text does have a bias! Our role as readers, then, is to determine if a text’s bias is
distracting enough from its message (the facts) that it becomes “unreliable” and “invalid.” This assignment will be your
culminating, or final, activity in our practice series with bias!

ASSIGNMENT

Write a well-developed and coherent writing addressing the following question,

QUESTION

There are TWO texts in play here — the documentary about FOX (the video) AND FOX Network itself. Pick one text with
which to answer the following gquestions.

What is the inherent bias of your text (documentary or FOX) and how is that bias revealed in the text? For example,
‘how does each text SHOW its bias? In addition, how does each text try to improve its credibility {believability)...or
_does it? Finally, is the text’s bias so blatant that the text cannot be taken seriously?

EVALUATION
This assignment will be evaluated using the attached reading rubric.

Be SURE to internally cite your paraphrases. Also, complete a works cited entry for the documentary Outfoxed that we
are watching

Infaormation on the documentary:

Title: Outfoxed - Rupert Murdoch's War on Journalism

Director’'s Name: Robert Greenwald

Performers’ Names: Linda Vester, Steve Doocy, Alan Colmes, and Peter Jennings
Media Format: DVD

Distributor: The Disinformation Company

Year Issued: 2004
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Fox Network is cqnstantly :_t;iranlcd to l-)e a biased network, Reporters. from that
'.'l‘V‘chnnncl give more their opinion about Republicans. They say how good they are.

However, they never give the exact f of how events actually happened, while
viewers would like to know the specifics factsﬂ. In addition to these facts, guests that go
to the network are asked questions about Republicans and when they reply the interview
gets stressful, When the guests say something good about Demaocrats the reporters start
shutting them dov»?@nd turning their microphones off. In fact 0'Really actually has told
the guests to shut u;). To put it differently many Fox reportcrs are very rude to guest's
speakers that have different political points of views. Other thing O'Reilly always says
when he is giving details of an event "people say” like trylng to make the aundience
belicve that thahat everybody is also thinking and saying, when is just his point of
view ar the owners,

Networks view example when a reporter was giving an interview about Reagan's
pasty he got suspended for not making the party looks bigger than it
really was, tls@rﬂally tells the they want to make things look better than they ave
for Republicans. They also have memos telling the reporters what to say and
what riot to when giving an interview on the Democrats side. In fact 83%6@lhc
Interviews are on the Republicans view and 17% is on the Demacrat's view, Therefore
the reporters like to ask questions about what they want to hear Clearly Fox shows it has
bias, for viewers can't ever tell whether they are giving an opinion or a fact,

Therefore Fox Network also likes to show a lot of clips of gay prides parades,
making homosexuals look awful, Regarding to the bad cthical and reporting of events in

their own opinlon, many Fox viewers get the wrong idea about the real events that arve
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Q1: Whire does this author use transitiqn;S"WELL? LZ
First paragraph, senténce two: "However" Second paragraph, first sentence: "In addition" Second
- Qa'r;‘a.g;raph, sentence three: "In fact" second paragraph, sentence five: " Therefore" second paragraph,
- sentence six: “Clearly" Third paragraph, sentence one : "In conclusion"

‘Qﬁ:}ﬁlhere does this author need to add MORE transitions?

| didn't notice any particular areas they should put a transition, except for maybe putting one in the
very begining of the paper. -

Q3: How is this paper's organization? Does it make sense?

It was unclear where paragraphs were starting and ending, there were a few spelling errors, | noticed
tha_t the sentences didn't flow very well. But otherwise, the paper does make sense,

QN REredoes this author use transitions WELL?
The transtidiis are very clear throughout the paper. You can tell where a new idea begins.
*Q2: Where does this author need to add MORE transitions?

The transitions are in good places as is, but the word choice for the transitions are kind of simple. -

Comment List

# | Page # Symbol | Content

1 1 @ A strong thesls. We'll work on how to incorperate this Into a smoothily transitioning intro
paragraph soon!

Could you cite some specifics from the documentary here where fact has been overshadowed
by opinion?

O

How does this lead to the network’s bias? Can you make a direct and clear statement about
that?

I see that you have interpreted this as "gpinion* being more a part of the Fox Naws broadcast;
can you clearly state it as such? Don't hint that it Is "opinionated”; just come out and say it If
that is your betlef!

Is this opinion, then, coming out in & newscast? Say that directiy!

o|lo| @ |

This is a good fact from the decumentary followed up by a strong interpretation of that fact and
how It leads to the network's bias.

This s the kind of sentence we need to see throughout the paper to really hammer home your
point - that more opinion than fact gets reported.

®

A nice conclusion. You've tled everything together nicely. I believe you can always serve to be
more specific with your organization: These are the opinions on Fox....These are the
facts...Here Is the blas and the problem with it...

1 think that straight-forward organization helps your reader see that you understand fact and
opinlon and to understand your Interpretation of the Fox News Network. :
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a4 guests fhat go 1o the network are asked questrons about Republicans and when they reply
e
the 1nterv1ew gets stressful When the guests say somethmg good about Democrats the * et
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: reporters start shuttmg them down and turmng thelr microphones off In fact O'Reilly ;/'; ) j ﬁ:» n g

actually has told the guests to shut up. He told the kid whos father died in 9-11 to shut up
Miw Arangitio— :
when he talked to O’Reilly. To put it differently many: F 0X reporters are very rude to

/—"'-_'__-‘

guest's speakers that have different polltreal points of views. Other thing o’ Reilly always ° ol
- fe

says when he is giving details of an event "people say" like trying to make the audience s w4
believe that that‘s what everybody 18 also thmklng and saying, when is just his point-of
view or the owners. This is the difference between fact and opinion.
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party he got suspended for not rnakmg the party looks bigger than it really w@y
J really tells the they want to make’ things. took better than they are for Republicans. They
also have memos telling the reporters ‘what to say and what not to when giving an |
interview on the Democrats side. In fact 83% of the Interviews are on the Republioar;s

ST (
ﬂ“'} ) view and 17% is on the Democrat's view. Therefore the reporters like to ask guestions

o "I about what they want to hear. Clearly Fox shows it has,or viewers can't ever tell
r/‘

%
_ d° whether they are g1v1ng n opinion or a fact. ) ,)L ’ \ A J,V/
2 N A
H -IJ’U %Jé ~ f ! CJO e !
6 1 ¢
o - A’.'V
? }\-t Y RTGTE
e’ I~
of 557"



O/ 7505 /

<Hodent 4

; ! L so - greudordde e
-poriddestuu st Surydeifere] o A7 ¢ e reraten st Sumyd
-pautofstp pue prezeydey A -seudordde "2AIDRYR
prrgnn jou st furyderferey o are swroped [euogeziueSIl() e pire Emn ST bﬁﬂ_aﬁ%ﬁ.ﬁm . are swsyred [euomeziUeSI) e
‘uraed euoneznesio *(seapr pue ‘syderdered *(seopt pure ‘sqdesfered
S|EUNUIPI CU ST Y], o ‘SIOUIIIS) SN[ [[e Y| Jou b "Sa0USIUSE) SJUSUIA]L [[e Suoure
-Smsnyuos Op pue O1peIOdS OIE SUOT|ISHRI], e 5 15T SUONISUEN 34132 ‘pocuIs e
SJUIRIA[2 W23 STONIIUTOD 2 hc.uv& SUedD JEYa 01 PIUT0D J0U nmuuﬂuuﬂu& ﬂﬂuﬁoﬁu e yuiy o1 51 JO 95U E YL 5
Suryeur ‘SuISSTU 20 SUODISURL, o | 550D inq Juosaid ST UOBNPUOD ¥ 40 PUE JU2521d 218 SUOTISUweX ] apn muamﬁ TOIST[OU0Y SUIAJSTes /e woezITeSI()
-1uasaxd jou ST UOISTI[DUOD Y - “$MOT[0] u.mﬂg. dn 195 1001 sa0p rasa.xd ST IOISNINIO) Y L] "Joded ) O Jopead I \ amonng
Juasald 30U SI UORONPONQUI Y« g ju3sard ST HONOnpPoqUL Iy » @uﬂﬁobﬁ uy Mﬁ% TOTONPONUI SUMSAONA U » Stouan
s 9? { }uﬁ@u,/
-papraord . \._a. of ' A ‘.5213 m@ 21 wey ﬁaoﬁﬁo pue s398}) v
20uspma A wodn paseq *20USPTAD JO $3221d 201y Uery . \o,m.uunuv@.v Jjo muuuﬁ l=S by QUIPIAS JO §2021d 22T 1583 1B
[eJISO{[l ST UOHEN[eAD SJUIPIIS = 559] papuaep st uonelardisju] e Sumsn popusjop sl uomelerdisiuf e | Suts
-ANIqeI21I 5,)X37 31 JO UOmenesd ANpqerar s 1% 3y) ANIqer[aI §,3%3) 21y AMqensy syxo ],
UE 9YEUI JOU $30D JUIPIIS o JO UCHEN[EAD UR SoNBUI JUSPIIS JO UOTEN[EAD UR SOYEWI JUIPTIS  » Jjoumo Jo uoTen[eAr
P ; TP
*1X9) 1) WIOIf 30USPIAD “1X9) 211 WO ounuw A2 AQ J0 saetd samy) 15E9] e yEnonp
panodar 33 uaatd syendoxdden Popuajep U st uomelpadiouy e
st uoneradiomn s Juapig e ‘pauasard 4l
se1q §,3%9) 9y Jo Horeaxionn suotndo pire 5108 o} UaaALs 7~ Sete] SI¥3 ],
e iduroye Jo1 $30p UIPMG - serq s 121 o) SIPIdIoN JmopIg e Jo mogeneay
"Tes[oun
st suotndo are suonndo It *2]qereqap 21e suonndo
Aym o1 se popiacad uoneuedxy e ; URALS 911 AUm SIOO[JoI SUMLiAy,  »
-asuodsar ur suormdo "SSUOUSaI Ul »
22I) UeY) S5 $LIS USPHIS suoTuIdo 29I U SIS JU2PMS e
*JX3] US0YD FX3] UISOYD
\mmo.Eﬂo se §)0e] S[aqe] pue a3 Aq uaal8 suonido saap el a3 Aq weal? suorudo a1 I 4qQ uaATS suoruido 53IY) 1589] ) suorurd()
| SOYOUIPUL APOOLIOOUI JUIPIIS e | SSI] SIYQUIPE APOALICOW JUIPIIE \ﬁﬂﬂ%uﬁuwam . 12 $IZRIE003I b&ﬂﬂoﬂ% Jo monmfoday
*Fea[oumn sI Sjoe] aIe SJOR] 21 JEYMITIOS ST SIDBJ 2T SII] SYI *SUOIIdo 10U ‘s10ef 916 §108]
Aym 0] se papuoxd uoneue[dxy e Ay .
*asuodsal Ul §108]
0N} Ry S5O S2IRIS JUIPTRS e UI §)0€] 291U 9U S2TLIS JUIpIIS AR
“IX3) HISOYD ,. 1X3)
*5108j se suorurdo s[ace} pue U3 A wOAES SIoe) 99X} Welft u2s0Td ) AQ UALE 510€] 22111 I AQ waALF $10B] 20GT 15E] > s1oeg
SSUOUIPT APOSLIOIVT WUSPIYS e | SS9] SOUQULIPT AQIDLIODUT JUIPIRS e SIQUAPI A[2IBINDIE JU2PIS  » ] oﬁuﬁu? AToTeIROE JUSPIIG T  jo wOQmSossy
Aroyoegsmesar) RDYGO1] AfEnred TaRngoly —pIoueapy
SIAPTRE UEILITY

Jumuaa seiq pue ‘suonnd(y ‘s10e Surziufoosy 10§ suqy




D5 FED S
CANDIDATE LD. Z

 Student A

Writing Sample #1

COVER SHEET

Attach to this cover sheet:

Iz).@signment/Prompt for Student Writing Sample #1 (one page maximum).
=l Student Writing Sample (three pages maximum}.
I3/Imbric (one page maximum).

48_AVAIELA



Hoolent A ONTEOS

“To Build a Fire” Due:
Foreshadowing Assignment
American Studies

After studying foreshadowing and after reading “To Build a Fire” by Jack London, you
should be well versed in what foreshadowing is and how it can be utilized in fiction.
Below, you will see a prompt that will ask you to demonstrate your knowledge of this
11terary term as well as your writing ability regardmg prompts with terms / definition /
jargon in them

Good luck!
. ASSIGNMENT

¢ Read “To Build a Fire” by Jack London |

* Activate your knowledge of foreshadowing and the four common cues authors
use to hint at foreshadowing

o Defend the following prompt in a well-developed paragraph or paragraphs

PROMPT

Jack London uses two of the four common foreshadowmg cues in his short story “To
Build a Fire.”

RUBRIC

The 9™ Grade Writing Rubric (with a twist) will be employed in this assignment.
Remember this rubric encompasses ALL 6 of the 6-Traits of Writing:

# Ideas and Content
% Organization

# Conventions

# Sentence Fluency
# Word Choice

4 Voice
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Jack London uses two of the four cominon foreshadowing cues in his short story "To Bui%
Fire". He uses, abundant aﬁe%an In other words repeatable phrases or words that make us
predict of what would happend next. He also uses confidence/ coéness , throughout the story
ihat also creates suspense and make us wonder of the characters confidence.

For example in page (498) The narrator uses abundant attention In the first sentence by using
the word "cold", "Day had brokest_@ 1d and gray, excendeedinly cold and gray". That might be &
result that the man might freeze. an page {499) he also uses the word "cold" to catch our
attention, "the absence of the sun from the sky, the tremendous cold!". That can make us pradict

that the man s freezlng or might freeze because of the low tempefatures. Another last example
(1)

he uses is the word "cold” ow again in page (500), He was surprise, howéar, at the cold. 1t
certalnly was cold. Thats another cue of foreshadowing, That can be also a result of the man
dylng of coldness and having a hatrd time In the coldnes 1@03
Another foreshadowing cue Jack London uses 8 confldence. He hasn'nt seen%j sun and it
doesn'l wotry him, that can be a result, that the sun might not come out for a while. Another cue
-.of confidence is that he only had biscuits to eat while we was thete and got whete the boy’.ép
wete, he was confident that he was going to survive with the biscuits only. That can bea reéuii of
the man dying of starvation. Another thing fhe man sald that showed confidence was! | fiope |
would be there by 8. That can be a result of the man not making it at the time, because
something bad can happend to him. Those are just exarnples of foreshadowing Jack London

uses in the story. These cues can be important to cateh &ég {d 5o able to understand because

In the long run this can be significant at the end of the story.

O119805 ]



Comment List

Quaﬂem 7

A O1F50s

# Page # Symbol

Content

Have you defined what foreshadowing is?

Remember to stay In the third person In academic papers.

Good! There it is!

And....how that confidence wlll get in the way of him making it safely to camp!

GOOD explanaticn! This example shows how you are noticing "abundant attentlon” and
predicting that it might be foreshadowing.

el o

Use surprised here.

&

Punctuation error created here.

K&

The cause..rather than the effect?

While you struggle with writing smoothly, your ideas are great in this section,

Can you be specific here? It makes It sound like London hasn't seen the sun, and you

10 1 @ mean to be talking about the man, right?
£ And....what could this lead to? What Is your prediction that would show that this is
11 | 1 &)
g foreshadowing?
12 1 5 Resuit isn't the word you are looking for here, The over-confidence is...the "cause"?
13 1 @ These quotes need quotation marks!
Good! You're there in terms of organization and ideas. You truly do understand the
14 1 @ assignment and the term of foreshadowing. Be sure you work on "hearing" the language
and working at the sentence level and at the word level to make the right choices.
15 1 @ Very nice work noticing the possible elements of foreshadowing and explaining how those

might turn into true foreshadowed events later in the story!
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lack London uses two of the four common foreshadowing cues in his short story "To Build a é’ “ o v

w"’

—_— Aof 4o A
t‘ Fire". He uses abundant attention, in other words repeatable phrases or words, that make us predict of *
N “ By ) %
‘:}’f what would happen next. He also uses confldence/ cockiness throughout the story that also creates
v ———
4’1\ u”‘J suspense and makes us wonder of the characters confidence.
v 7
For example in page (498) the narrator uses abundant attention in the first sentence by using f/J . d;a .
I q -
the word “Qd“. "Day had broken cold and gray, exceedingly cold and gray". That might be a result that  j/ ¥ v §197
~
(A
the man might freeze. In page (499) he also uses the word "cold" to catch our attention, "the absence of LJ,, 7
\J‘)ﬁ -1, dlf"‘/# #~ I"w
5 %  thesun from the sky, the tremendous cold!" That can make us predict that the man is freezing or might ~ ~*
\ ' 7
U k‘/ freeze because of the low temperatures. Another last example he uses is the word "cold" once again in
\a o - €? / \ta
J" page {500), He was surprised, however, at the cold. It certainly was cold. That's another cue of é‘ 2 , 3
, 7 Aﬂ.vl"' s e
‘l foreshadowmg That can be also a cause of the man dying of coldness and having a hard time in the « ’/ﬂbrf .
coldness.

4
v 1°u; v »‘Another foreshadowing cue Jack London uses is confidence. The man had not seen the sun and
(./ o { W -F L,;u-} 7 )
( it doesn't worry him, that can be a resuit that the sun might not come out fora whlle That couldﬂmean
| C,k \o l /\o"’ ﬂ\j/v }““ o Hesio= 7
that the man would die before he got to the camp. Another cue of confidence is that he only had

biscuits to eat while we was there and got where the boys were, he was confident that he was going to
- |

e~ fret how k
survive with the biscuits only. That can be a cause of the man dying of starvation. Another thing the man

said- that showed confidence was “I hope | would be there by 6”. That can be a result of the man not //l’fn e

47
#le
making it at the time, because something bad can happen to him. Those are just examples of / feo?
i
foreshadowing Jack London uses in the story. These cues can be important to catch and to be able to
uriderstapd because in the long run this can be significant at the end of the story. /
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& v‘} \/’YT/W het I o o A
’ AR o R .
T L A
/J h p - v " v i . o
T 7 Xa\wo W p‘lﬁ % } )” PA
;o o R I )z p HJ/ PN {
‘0“ , o (Jf" A ' &/ ‘(‘;’\ \r, fl’\
AR R A VR A A



Foreshadowing and

)QV‘O"‘(' —(;f

Secon
“To Build a Fire” Rubric
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Advanced

Proficient

.li\alwricient

Unsaiisfactory

Ideakaonfent‘

N

is properly defined.

-Twoe cofiimon cues o
an lain

-Interpretations of

and thorough demonstratic
of the ¢ues’ completion /
coming true.

accurate, relevant, and he

“The term of foreshadowing

oreshadowing are addregsed

-Support (inchuding rese ch)
and analysis ar¢ innovatiye,

and explained

“Support (inctudi
and analysis are acculgte,
ul | relevant, and helpful in

“The term of Toreshadowing is
properly defined.

“Two conumon cues of
| foreshadowing are addressed

mqf\

foreshadowing are provegi to | foreshado ing
be foreshadowing by a cloar

aré'proven to be
foreshadowing by e?\ -
demonstration of the cigs’
completion / coming trug — the
reader must still make

ence about an example’s

The term of foreshadowing is
Tmted at or alluded to.

<T'wo cominon cues of
foreshadowing are addressed

| and explained

JInterpretations of

- foreshadowing are given but

fittle to no effort is made to
show how the foreshadowing
moment actually comes {rue
later in the text. The reader must
gtill make an inference about an
example’s coming to froition.

-Support (including research)
and analysis are attempied but
are inaccurate, irrelevant, or

No cffort is made to define the term of
foreshadowing.

-Less than two common cues of
foreshadowing are addressed and
explained

Foreshadowing cues are listed and ot
interpreted or explained as such, The
reader is asked to do all of the thinking in
this paper.

-Support (including rescarch) and
analysis are limited or missing enirely,
or lacking in credibility.

o

' “The paper is well orgaiti

around an arguable, clear
focused thesis and enhan

\%gompt’s assigned
strifoturg,

- Thoughtful transitions
clearly show how ideas
connect.

teader’s attention, provides
compelling background info,
and clearly states the topic.

-Conclusion leaves the reader
with a sense of closure and complete.
provides concluding insights.

maothly.

readet’s attention, provides
background information, and
clearly states the topic.

d | -The paper is organized around
an arguable, focused thesis
staternent and adheres to the
prompt’s assigned structure.

.
~“Common trasitions are
logically sequenced and flo

_Conclusion is recognizable and

in clarifying or expanding th clarifying or expandin, the main | underdeveloped.
main idea. 1(?,-'—»-“—-% _The prompt or assigniment is not
_‘ , addressed.
~The prompt of assignment is | Mt-om nt is -The prompt or assignment
clearly and orcatively “elgarly addressed. Iposely addressed.
l addressed. /7/,_.—_
“Organization “Introduction seizes the Tniroduction catches the Tniroduction is recognizable fut | -Introduction is limifed or missing

ineffective or incomplete.

~The paper is loosely organized
around a main idea that may
have fo be inferred and attempts
to follow the prompt’s assigned
structure.

-Sporadic transitions are evident.

“Conclusion is recognizable, byt
ingomplete or underdeveloped.

entirely.

-The paper lacks a statement of topic and
does not follow the prompt’s assigned-
structure.

Transitions are illogically sequenced or
missing entirefy.

-Conclusion is limited or missing
entirely.

Conventions

porrectly implemented

Grammar, conventions, and
usage add to clarity and style.

-Structural conventions—
paragraphs, stanzas--a1e

MLA clements are skiflfulty

the time.

<’ﬂrammar, gonventions, an
usage are mostly correct.

-Struciural conventions—
paragraphs, stanzas--are
correctly implemented most of

-MLA elements are correctly ¢|

_Grammar, conventions, and
vsage errors are evident and
distracting,

-Structural conventions—
paragraphs, stanzas--are
inconsistently implemented.

——

,_.—'—“’_F——_—__-_—-
MLA elements are incorfestly

Grammar, conventions, and usage
consistentiy defract from readability.

-Siructural conventions—paragraphs,
stanzas--are incorrect.

-MLA elenients are missing.

compelling, and adeptly
audience.
-Word choice is precise an

skiliful.

suited to topic, purpose, and

memorable. Language use is

-Sentences are well-crafted

d

functional.

“Yor-topic, purpose, and audience.

-Word choice is accurate, actife,
pnd clear. Language use is

| e
-Senfences are natural and oﬁe<

implemented and enhance implemented, [~implemented.
flow. TE T T e
Style ~Voice and tong are lively, “Voice and tone are appropriate “Voice or tone is indifierent or

ob inconsistent for the topic,
purposs, and audience.

>\{oice or tone is genetio, stilfed,

P ——

- ;
~Word choic€'is at tine
inaccurate, bland, or vague.
Language use is inaccurate o
u

~Sentences are mechanical and

inappropriate for the topic, purpose, and
audience.

-Word choice is consistently inaccurate,
bland, or vague, Language use is
inappropriate.

_Sentences are, incompleie or awkward
causing the reader to pause and rercad in

- ¥ . WO
s c{\b" v ofb.‘“{ q\"d o A {« { ¢

with sirong and varied varied in structure. lack structursl variety. order to understand.
V P structures. Fragments, if Fragments and run-ons are
used, add style, evident—__
A ,
Y ()‘ y \U’ , - ) {
\“l) S N E ¢ A, 4 ¢ '
/( 0‘- % \ ] \u‘ \ Q"\ Y W \r)/ y f \ W \v
/ J ¢ \‘,J J o, [% J
& LU v 1 ! 0
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Grapes of Wrath Read —~ Write Connection Assignment
Word Choice Practice

So....you have just read chapter 1 of The Grapes of Wrath. In addition, you have taken some time to
notice Steinbeck’s word choices and active verb usage. You have also read the chapter entitled
“Writer's Words, Drop by Dottle” from Spunk and Bite. Ideally you have found new motivation to
adding specific verbs and colorful, vivid word choices to your
writing to keep it fresh and exciting. Your task, should you choose
to accept it, will be to apply and to practice all that you have
learned in this mini-lesson to a photograph taken during the time
of the Great Depression.

ASSIGNMENT

1) Examine all of the provided primary source photographs that hail from the Great Depression
Era.

2) Pick one that you would like to focus on.

3) Brainstorm the nouns, adjectives, adverbs,.and verbs that instantly come to mind when looking
at that photograph.

4} Write the (a) fictional story {of about 500-750 words) that is behind that picture.

5) Examine your word choice and seek to “create the story’s image” in your reader’s head through
that word choice ‘

BEWARE!!

Oftentimes, when students are asked to “add new words” they simply go to the thesaurus, look up the
original and boring word and write down the longest synonym. Be aware of the subtle shades of words’
meanings and their connotations.

Not every synonym is perfect for every occasion!

Really seek to create the image and emotion of the picture in your
reader’s head with exact and vivid word choice aligning to the picture
rather than just with the biggest words you can find.

STUCK?

Consider the following story starters:
1) Once upon a time..,
2) Along time ago in a much different United States....
3) Long after the Earth cooled... ©
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\ ~ Steinbeck
1 rew@nber it was Septémb.er 20" 1929 when the market crashed, It was
pretty bad! I still have my old ménlﬂoii;é:é';aﬁd-.‘l still r@é‘t‘nber clearly of how

long the lines for getting 'soup and a pledé*bf‘ bread were [ was upset when

&)
my kids would go to beu|wlthout takirig a plece of bread in thelr mouths, I

would cry, not knowing what to do, my kids were getting Ill, and there was
no money. "How long are we golng to last like that?” "Will we eat soon?”

€
those were some of all my questions to e"ar—ag_ony'. We were living on cruclal ;

éjomi""‘o-“v'}j o

1

Turnitin.com Peer Review for Stembeck Word Chmce A351gnment
Two Student Responses - - - Lo Ao - SHeker 75

. . /, : et
PEER REVIEW #1 | S : / on - fire P

FC i~ 5

O1: How are the author's word choices? Have they chosen exciting action verbs and concrete nouns to
paint a more exciting picture? .

They are great I can see a good picture. B 5 . “ .
2 .-‘ : . : .I:‘A

Q2: How strong is this student’s word chotce throughout his / her paper?. Where are there excellent word

choices? Where could this student improve his / her word choice?

The word choice is strong through out the whole paper.

Average metric score.  4.80
On a scale of 1 to 3, rate how well this paper incorporates:

His / her use of loaded words / word choice. 5

Spelling of homonyms (there, they're, etc) 5

The student's word choices 5

The correctness of punctuation 4 o

The variety of the author's sentence lengths (Are some shott and some long OR are all about the
same length?) 5

Sl ol e

PEER REVIEW #2

Q1: How are the author's word choices?. Have they chosen exc;tmg action verbs and concrefe ROURS [0
paint @ more exciting picture? o

‘ oo
The authors words choics are good but somethmgs dont make any sence Like when they said "my old
memories still remember"?? :
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of my Comnets
Stelnbeck ©

I remember it was September 20™ 1929 when the stock market crashed, it

I stiil have my old memorles and I stili remember ciearlyé;

was

="Evas atmg!

how long the lines for getting soLlp and'a plece of bread were. I was heart-
broken when my two adorable, |nn0cer;|l:"kids V\‘!ould go to bed every night

wlthout taking a plece of bread in theifﬁibuths. [ would cry in silence, not €)
knowing what to do, my kids were gett'ing II'I ‘and there was no money, “HO\@

long are we going to last like that'?" “WIII we- eat soon?” %bose were some of

all my questions to my dgonyl. We were leng on cruc!a| conditions In

Hoovervilles with 2 more families, eve‘rything was so tighct? torturing, but I
: €

couldn’t protest, T had to consider what my two kids were also going

through, and the necessity of wanting to maintain & roof under our heads

Not only that everything was devastating, I soon had lost my job, we were

L

depending on just our fortune to acquitg " What we Know need It was sad
()

seen peoi'}a Itke me ungmployed, starvlng, ill, fput what was even worst

knew that were soon going be Ie_ft wlthfnothlng but the ruins of ourselves!
Somewhere inside of me was 'sti_il with hope and my faith was abundant. As

the days passed things were getting really, harsh, pecople were battling in the
FEiTy ng seen how people

bread Iines for a slice of bread to. eat ¢ was. just

'F'sfowl'rhdmg‘cf'despemtrmr?f seén thezr economic life that was flying

by in front of thelr faces. As the years passed I was more able to

s tn

€)

comprehendé??]at been hopeless, feeling destroyed or without lHusion

achleve, life vrkH—pms—by—ymHh—a—hﬂrncaneaﬂd-dem—yL%
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# Page # Symbol | Content

@

A run-on sentence has been created here,

Great word cholce herel

®

Nice word to captu the emotions of your famity,

S
&

Paints a good Image of the kids.

A run-on sentence has been created here.

Capltatization error here.

®

Is this the most appropriate word for this situation?

Gaod word choice here!.

@®

Good word cholce herel

10 11 @ A run-on sentence has been created here.
11} 1 I'rn not sure what you are going for here,

= I Hke how you've linked these three adjectives without an "and”, That has a nice stylistic effect
12 |1

= of conecting everything closer!
13 1 Punctuation error created here,
14 11 @ Great!
15 [ 1 Fading into desparation? Regardless, nice word cholce In this section.
16 | 1 &) This Is a fittle unclear.

) Yarltza, this Is a strong paper full of concrete and vivid word cholces. Very nice work creating
17 | 1 @ such a strong image in the reader's head and attempting those more advanced structures.
Good work!

18 | 1 Nice inclusion of the simile to end the paper.
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“Bernice Bobs Her Hair” Storyboard Assignment
American Studies

Recently, we have been speaking about using visualization as a reading strategy. This was to
help you create deep, meaningful pictures of what you were reading and to assist you in
comprehending the material at an interpretive level. Remember, authors often “leave out’
details within a story so that the reader must infer or interpret the action, feeling, or motivations.
Today, you will be asked to put that knowledge and your newly acquired knowledge of
“Bernice Bobs Her Hair” together and into action.

ASSIGNMENT

" Pick a scene, that is significant to the overall plot, from “Bernice Bobs Her Hair.”

" Create an 8 cell storyboard (like a comic strip) for that entire scene.

" Tell the entire scene....with only 8 pictures on an oversized legal sheet of paper, which
we shall provide for you.

" Make 2 of your 8 cells show camera angles (These could be high or low angles).

" Make 2 of your 8 cells show different framing techniques (For example, close ups,
establishing shots, medium shots, etc. could be used.

* Make all of your 8 cells show lighting effects (high key, low key, side, etc.)

* On a separate sheet of paper, create a “script” of your storyboard. For each cell, include
the following in your script:

a.

b.
C.

what is “supposed” to be happening plot-wise in each shot (You know, in case
your Picasso gene never really developed!)

what camera angle, framing, and lighting techniques are used in each shot
what the soundtrack sounds like in each cell and where the “climax” is for the
scene (and the music)

KEY.....

WHY you chose to use those techniques at that specific time. SHOW me your
interpretation of the scene and detail where you have had to “read between the
lines.”

Cite specific lines or paraphrases from the text to help defend your interpretation.
Remember: Every technique is a choice to help you tell your scene; make sure
you know why (and explain why) you chose to show Bernice as a close-up or as a
low camera angle or whatever else you might have chosen, making sure that your
drawing attempts reflect a VALID interpretation of the scene, given the
information you have!
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I chose a medium shot because Bernice does not yet find

~ out that Marjorie and her mother are talking about her so

o’

nothing is really wrong yet. I chose side lighting because to

.‘}.
[);'};vm ~ her left is where Marjorie is talking to her mother and

they aren't saying nice things about her so that makes the

}’2‘ Vup“"',i*figh't dark. I chose a medium angle because again she 7
¢ doesn't realize anything is wrong yet. -"7" “'WL’*
i‘ *'2. T chose high cameraiangle |because Just found out that P ’j;:;w ’
;Jﬂ;; her family is talking about her and so she is kind of small, o
J*" . compared to them. The framing is medium because it sho@ o

; »{j how she is walking towards her family. She is wearing
M ¥ _ purple because purple is a very bright color and she seems
"l*;f AN bright. The reason why the lighting is high is because she ij y

I !04!5

71
o

-

. The camem] c_mgle_{ is low because Marjorie and her mother “ '),
‘are popular and people like

. The camera angle |s|h@{ because Bernice just found ouy/) r

is bright and doesn't know they're talking about her. Nl

o
]

Marjorie more than they like . 47" i -

' Bernice. The framing isestablishing/because you can see 'wfi7 .

. Bernice in the background trying to find out what they are ::~
“talking about. The lighting is low because Marjorie and her .
mother are low because of what they are saying about - ,
Bernice. - o 1

ﬂ(“owf

what her family was talking about and now she feels s@l.

The framing is a @ because you can see her reaction o ’
to what she just heard. The lighting is to the side because] Z/I;\M" o
she had mixed emotions. - #w ¢ ;:,(,4/"‘;1,1“
. The camera angle is ver'y[[li\gl'lj because she is small =
compared to her family and what they were talking about. ch”

The framing is medium because you can see her walking A
away. The lighting is high because she feels really small. - e E

. The carfiera angle i lowbecause you can see Bernice "”( e bt
conf g Marjorie in the morning. The framing is medium e

(2
¢

because \ou seg’Mar jorie and Bernice. The lighting is to *

d1 e~

(o
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the side of Marjorie because dark represents her after
|~ what she says.
™S 7. The camera angle is high because now Marjorie feels kind
¥ 2 ~ of bad because she was exposed. The framing is a close-up

o so you can see Marjorie's reaction. The lighting is high
5 Y J gnting 9
because she is not a nice person.
8. The camera angle is low because Bernice still feels sad
about what happened. The framing is medium so you can
see her walking away. The lighting is(hig bec?u e
everything behind her, which is her family, it\e.y‘l because
of what they did. » /
X W,
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Recognizing Bias and Facts and Opinions Due:
American Studies Turnitin.com!!

For the last week or so we have been studying and practicing the art of detecting bias. In addition, we have sought to
separate facts from opinions, opinions that often “slant” an article toward or away from a certain perspective. We.must__
acknowledge, though, that EVERY text does have a bias| Our role as readers, then, is to determine if a text’s bias is
distracting enough from its message (the facts) that it becomes “unreliable” and “invalid.” This assignment will be your
cutminating, or final, activity in our practice series with bias!

ASSIGNMENT

Write a well-developed and coherent writing addressing the following question.

QUESTION

There are TWO texts in play here — the documentary about FOX (the video) AND FOX Network itself. Pick one text W|th
which to answer the following questions.

What is the inherent bias of your text (documentary or FOX) and how is that bias revealed in the text? For example, .
how does each text SHOW its bias? In addition, how does each text try to improve its credibility (believability)...or
does it? Finally, Is the text’s bias so blatant that the text cannot be taken seriously?

EVALUATION
This assignment will be evaluated using the attached reading rubric.

Be SURE to internally cite your paraphrases. Also, complete a works cited entry for the documentary Outfoxed that we
are watching

Information on the documentary:

Title; Outfoxed - Rupert Murdoch's War on Journalism

Director's Name: Robert Greenwald

Performers’ Names: Linda Vester, Steve Doocy, Alan Colmes, and Peter Jennings
Media Format: DVD

Distributor: The Disinformation Company

Year Issued: 2004
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The Video Outfoxau[tﬁﬂtﬁxﬁzﬁqmﬁfj to the likeral side or

leaning moxa left than the News network of Fox. Fox doa=zn't

always tell the whole truth and tries te hide the libaral side of
important situations happening to the world. The Video Outfoxed
tries qushow the bias in most of what Fox tells its 4.7 millien
viewers;u

When the news is going to be reported about a subject
happening in the woxl&%%?e news reporters axe galways told what to

i &) 6
gay and what not to say. Memos are sent from tggrﬂﬁwz“gtﬁttﬁﬁ-j

stressing the importance of some mattexs overx others. For

instance, a memo was sent in abeout 911. It stated what should ke
told about 911 and what not to ba said. There was a memo about
the speech John Kerry made and was telling the station teo cut the
beginning of his speech, which of course had more of a liberxal
side to it. The prison Abu Ghraib in Iraq has terxible events
going on thera and American soldiers caused some of those events,
but Fox didn't want America to know that so news reporters were
told not to say anything about the bad things Amgric%§§ were
deing. They're hiding the liberal side of everything."When Foxﬁg
Bill O'rielly is interviewing someone he intexrupts them with ;h
rude “SHUT UP” whenever they try to make their point. Though ghis
doesn’t happen with conservative guests, but only eccurs vn':'l.l;l'::":‘:i
more liberal people. The interviewers representing the liberal
gide are pecple no one had really ever heard of. Unlike the

conservative side where they're people who are clean cut and

everyone knows who they are. Fox only choices the waak to

/1980571
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Comment List

# Page # Symbol | Content
1 1 Punctuation error created here.
2 1 @ Video does not need to be capitalized,
3 1 @ leans?
4 1 @ So from this thesis, I expect that the rest of your essay will show how you have
interpreted the bias of the documentary. Is that right?
5 1 —_:’ Who are you talking about here? Is this what the documentary says about Fox?
6 1 @ Here you clarify. This might be better served earlier in the paragraph,
7 1 This seems like a good place for a paragraph break, Remember that each tople deserves its
- own paragraph.
8 1 @) Good work finding three instances of where the Fox News channel puts its own bias on the
: facts of a case.
9 1 @ Awkward sentence created here.
7 While this section does present some facts about Fox News, the impact of the statements
10| 2 are hard to understand as transitions are lacking, which would help the reader figure out
how each item is related to the next.
11 5 G—) In additlon, rather than a listing of all that Fox does, be sure to give an explanation
sentence after each or each group to tie them back to the point of your paper.
12 | 2 Check your pronoun's person here.
13 ] 3 @ Punctuation error created here. .
14 | 3 Agreement error here.
Reading-wlise, you have been able to separate facts from opinions given by the Fox News
15 3 o network and to discern what is and is not up for debate, In addition, your conclusion, ‘while
it could be expanded, does show that you have taken a stance in terms of the bias of the
Fox News stations.
It feels like you have grasped the difference between hard facts and opinions through the
examples you give, but your writing and explaining of them is cloudy. Really seek to make
16 | 3 . @ your thinking clear to your reader; that is the point of essays! Conslder organization of

your ideas and of how you can use transitions and explanation sentences to slow the rapid
pace of your writing.
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The video Outfoxed leans more to the liberal side or the political
left than the news network of Fox. Fox doesn’t always tell the whole truth
and tries to hide the liberal side of important situations happening to the

world. The video Outfoxed tries to show the bias in most of what Fox tells

od phet
its 4.7 million viewers ) é:/y; 4 /Vﬂ"” B
+° 4
When the news is going to be reported about a subject happening in the ot
',./

world, the news reporters are always told what to say and what not to say. ) i
%4 e
Memos are sent from the news station stressing the importance of some ;fo
. vl !
matters over others. For instance, a memo was gent in about 911, It stated

%nat should be told about 911 and what not to be gaid. The memo said that

@ ijthe reporters were to say that the Bush admlnlstration was doing a good job.

I

[fhat was a fact that{i;)v1deo showed. Also, there was a memo about the

; -
Y‘Jﬂ'speech John Kerry made and was telllng the gstation to cut the beglnnlng of

ow

his speech, whlch of c?urse had more of a llberal side, to it. Th;s was o7 #

! e
é oG e A gdeo " Hor
another fac ét Oﬂ%foxe&zmentloned and that 1ed to Fox’s opinion coming 4pﬁ”
————t
s
through on the matter. In addltion, the prison Abu Ghraib in Iraq had ?wka‘

pre jobo speling phis ]
terrible events g01ng on, and Amerlcan soldiers causeé some of those events,

but Fox dldn't want Amerlca to know that. News reporters were told not to

say anything about the bad things Amer;cans were doing. They were hiding the
Sy Sore e /0//’“0

liberal side of everything and sharing only their eopini on this case. ~7 <~
' 2 AhS
ke
When Fox’s Bill O'rielly is interviewing someone he interrupts then f°?”#
gy

with a rude “SHUT UP” whenever they try to make their point. This doesn’td/;¢ ;;p/
happen with conservative guests, but only with more liberal people. The
interviewers representing the iiberal side are people no one had really ever
heard of{{Nobody had heard of any of the liberal presenters.) This is

different with the conser’étlve side where they’ re people who are clean cut
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Comparing Majority Culture Views of Indigenous People Due:
American Studies

As we have seen during out western expansion unit, the white settlers took a very specific view
toward the Native Americans in their attempts to assimilate them into the majority culture. A similar
event happened in Australia between the British colonists and the indigenous aborigines, the people
native to Australia, during the early 1900s.

Watch with us, if you will, the clips from Rabbit Proof Fence. Examine the attitudes the whites
display in the film toward the indigenous people. Then, read the short story “Lullaby” and prepare to
answer the following prompt about each majority culture’s views toward the natives from each country.

PROMPT

Compare (show only similarities) the attitudes of the whites in “Lullaby” and the whites in Rabbit
Proof Fence toward the indigenous people, the Native Americans in the former and the aborigines in the
later.

Be sure to SHOW these infetred attitudes and feelings fhrough paraphrases and direct quotes where
appropriate. -Be sure to include a works cited page with this paragraph or paragraphs.

SPOLIER ALERT: Be cautious that you are focusing on the inferred ATTITUDES of the whites
toward the indigenous people. Do NOT simply discuss how the events between the two tales were
similar or how the plots were the same. Remember the prompt and focus on the ATTITUDES revealed
by each white minority (Yes, youwll need to do some inferring with the information you read and see.).

RUBRIC
Please see attached.

BIBLIOGRAPHIC INFORMATION

For “Lullaby” — it’s a short story and the information is on the packet
For Rabbit Proof Fence — Use Citation Machine to help you format a “movie” entry.

Title: Rabbit Proof Fence
Year Produced: 2002

Year Released: 2003
Production Studio: Miramax
Format: DVD

Director: Phillip Noyce
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The whites' negative attitudes towards the Native
Americans and the aborigines are unbearable. In the short
story “Lullaby” the character was very naive towards the
world of whites. She didn't know their ways and didn't know
what they lived by. All she wanted Yo do was take care of \
her children and Chato. When the whiteg had her sign a paper
with a language she couldn’t even read ai€) fiercely waved it in
her face she didn't know what to do (Silko, 45). She just
thought that if she signed it than it would make them leave
her alone, so she signed the paper. The whites soon took
away her children, knowing that 5& woman didn't know what
she was doing. The whites' attitude towards her was very
disruptive and cruel. The whites knew that she was naive
towards them and took advantage of it. The whites ?é ught
they were better than her and got what they wanted.

The \@lfes attitude in the movie Rabbit Proof Fence was
negative also. Just the fact that they took children that were
half-caste away from their families is not enough to describe
how ferrible it was. The whites wanted to make the
aborigines like them so they taught them the whites' ways.
They wanted to make them more white than ’rhe children
were. The whites checked their backs Yo see th) much of the
color white they had on them. The whites don't care about
how the families are in mourn for their children.

In both of these tragic stories the whites think both g
these groups are very useless and need help wheh they're &)
perfectly fine living how they're living. The attitude towards
the Native Americans and Yborigines should have never been

acted in such terrible ways: ‘Wtﬁéﬁ"ﬁﬁﬁ?ﬁ&l‘ﬁﬁﬁ"ﬁ‘ﬁ?ﬁ

abuse to these people and they were very ignhorant
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Comment List
# Page # Symbol Content
1 i1 Please remember to double-space all entries for MLA formatting.
2 1 @P Can you be specific here? Who are you talking about?
3 1 @ Check the format of in-text citations (Silko 45). No comma needed In MLA.
4 1 @}? Good job moving from the actions you noticed to the attitudes that those implied!
5 1 @ Agaln, good reiteration of the whites' attitudes.
6 1 é) This little transition is key in order to connect the two texts. Nice!
7 1 @ While you hint at what your Interpretation is of the whites' attitude, you could probably be
K more explicit and come out directly to say that the "whites' attitudes were...."
8 1 @ Nice job on the concluding remarks. You have tled the two texts together and have made
; your interpretatlon clear.
9 1 (@ Be careful in this last section. There are many pronouns used, and that can lead to a lack
4 of clarity.
This is a good draft that has a lot of potential. I'd like to see you try to use those three
examples from each text and then show us your interpretation of each event immediately
10 1 after the fact has been shared. This might be more clear for the reader so he or she does
not need to wait until the end of a paragraph to see your interpretation of ALL three since
each MAY have subtle differences that have led you to your interpretation.

ondgos/
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children were. The whites checked their backs to see how o,
much of the color white they had on them. The whites don't ; p- 1"
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care about how the families are in mourning for their xplt !
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s  children. Also, the whites took the children away in a cage on i#f“”

A . ok
» ¢ 1| that train. They tore the children away from their mothers, i/i. pet
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b |
zqﬁ« ! _but then stuffed then in metal boxes. Clearly the whites felt

* the aborigines were subhuman and animal-like. The whites
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should have never been acted in such terrible ways. They
caused physical and mental abuse to these people. They

“threw their power around and ruined many families, cultures,
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9™ Grade Writing Rubric po ot w VT gy
Proficient Partially Proficient Unsatisfactory

Aivaneed
ol

]
Idealeonte&

-Topic is clear and focused:

-Support (including rese

in clarifying or expanding {
main idea.

-The prompt or assigniment
clearly and creatively
addressed,

arglt
and analysis are innovatiég,m/
accurate, relevant, and helpful

(

~Topic is narrow and
manageable.

-Support (includiig
and analysis are accurate;
relevant, and helpful in

clarifying or expanding the

-The prompt or assignmeit is
clearly addressed,

~Topic is fairly broad, but has
some ditection.

-Support (including research)
and analysis are attemptod but
are inaceurate, irrelevant, or
underdeveloped,

-The prompt or assignment
loosely addressed.

-Topic is vague and unclear.

-Support {(including research)
and analysis are Hmited or
missing entirely, or lacking in
credibility.

-The prompt or assignment is
not addressed.

-Infroduction seizes the
reader’s attention, provides
compelling background info,
and clearly states the topic.

Organizafion

-The paper is well organized
around an arguable, clearly
focused thesis and enhances
the prompt’s assigned
structure,

- Thoughtful transitions
clearly show how ideas

ith a sense of closure and
prowides concluding insights, -

(

|z “‘*--——-;; N .
¢-Conclusion leaves the rca\der\

-“Infroduction-eatclics the
reader’s attention, provides
background information, ahd
tates the topic,

-The paper is organiz&d-around
an arguable, focused thesis

statement and adheres fo the
t's assigned structure,

-Common transitions are
logically sequenced and flow
smoothly.

-Conclusion is recognizable and
complete.
| e =TT

-Introduction is recognizable but
ineffective or incomplete.

~The paper is loosely organized
around a main idea that may
have to be inferred and attempts
to follow the prompt’s assigned
structure,

-Sporadic transitions are evident,

-Conclusion is recognizable, but
incomplete or underdeveloped.

-Introduction is limited or
missing entirely.

-The paper lacks a statement
of topic and does not follow
the prompt’s assigned
structure,

-Transitions are illogically
sequenced or missing
entirely,

-Conglusion is limited or
missing entirely.

-Grammar; conventions, and” f
usage add to clarity and style,

Conventions

-Structural convertions
paragraphs, stauzas--are
rrectly implemented.

(

-MLA elements are skillfully
implemented and enhance
flow.

- -Grammar, conventions, an
usage are mostly correct.

~Structural conventions—

paragraphs, stanzas--are

correctly implemented most of
the time,

-MLA elements are correctly
implemented.

-Grammar, conventions, and
usage errors are evident and
distracting,

-Structural conventions—
paragraphs, stanzas--are
inconsistently implemented.
T
-MLA clements are inc
implemented.

ectly

-Grammar, conventions, and
usage tonsistently detract
from readability.

-Structural conventions—

paragraphs, stanzas--are
incorrect.

-MLA elements are missing,

Style -Voice and tone are lively,
compelling, and adeptly
suited to topic, purpose, and

audience.

~Word choice is precise and
memorable. Language use is {
skillful,

-Sentences are well-crafied
with strong and varted
structures. Fragments, if
used, add style. Dialogue, if
present, sounds natural,

fr — ’ o .
-Voice and toné are appropyjate
or topic, purpose, and audignce,

[T T
~~Word choice is acclvate, active,
and clear, Language uje is

functional.

-Sentences are natural and often
aricd in structure,

-Voice or tone is generic, stilted,
or inconsistent for the topic,
purpose, and audience,

-Word choice is at times
inaccurate, bland, or vagne.
Language use is inaccurate or
unglear,

-Sentences are mechanical and
tack structural variety.
Fragments and run-ons are
evident,

-Voice or tone is indifferent
or inappropriate for the topic,
purpose, and audience,

-Word choice is consistently
inaceurate, bland, or vague.
Language use is
inappropriate.

-Sentences are choppy,
incotnplete, rambling, or
awkward causing the reader
to pause and reread in order
to understand.
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The Great Depression Letter to FDR
American Studies

You have been learning about the causes of, the effects from, and the proposed remedies for the Great Depression

in the 1930s. You have also seen how Americans took it upon themselves to write letters directly to their president, FDR,
during this time of need. Your assignment will be to assume the role of an American during the Great Depressmn and
then write your own letter to FDR, expressing your personal story of challenge during this horrendous time in America.

ASSIGNMENT

e & o &

Assume the role of an American during the Great Depression.
You could be a man or a woman, a city-dweller or a farmer, a banker or a shop owner, or whatever other
role you can think of.
Create a properly formatted business letter to FDR wherein you detail your challenges to him.
Your business letter should have a sender address, a date, and a recipient address.
Your letter should have a properly formatted salutation
Your letter should include at least three body paragraphs
o One that includes discussion of the causes of the Depression.
o One that includes effects of the Depression.
o One that includes the remedies of the Depression
Each body paragraph should include at least two correct historic facts.
Your letter’s writing should be grammatically correct (even when writing as an undereducated farmer!).
Please focus on using colorful words (you know, those emotionally loaded connotations)
Please include direct quotes from the texts we have read in order to paint a better, more accurate picture
of the times (remember, ,.as if YOU were there!)
o Think of it this way: you will use direct quotes from the texts AS your character’s words.
o Weave parts of quotes, change tenses, and use ellipses to make the original texts” words fit into
what your character is “saying” while writing to FDR.

REQUIREMENTS

% Four (4) sources must be used and cited correctly throughout the research paper / business letter

# Here are the other elements upon which your entries will be graded:

o A clear strong voice

o Strong connection to the texts

o Credible weaving of historical details from the class research (cited correctly)
o Please see the attached examples!

% Creativity!

o Use loaded words Whenever you canto better portray the feelings of the times.
o Use those other poetic devices (While this IS a letter, you want to be interesting!)

4 Tach paragraph (of which you need 3) must have at least four direct quotes from the texts. Citations

must be present for each direct quote.

4k All texts must be cited from (That means you ll need to have cited from 4 texts)

# A properly formatted bibliography page must be mcluded
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my com ments

I am a single mother in Colorado. My family is mostly safe from the dust with the few
exceptions of when the wind carries it over from the southern regions. Although we

aren’t plagued by the storms, our crops have been destroyed and refuse to grow under
god didt’
9), and we are suffering the consequences. My husband was a farmer on this land until

tlereate this land around here to be plowed up” (Egan ... {4

such harsh conditions.

the drought'hit, and he left one day to find a job and has yet to return. The once

prosperous land is now an finfe

work at the local Woolworths, and as much as

“thousands of farmers and | Gppe

out‘rll'if.i‘i‘e,'and nothing to lose.

The. economic ctisis the wotld is going through is causing extreme problems for
everyone, _especially for us farmers. If it wasn’t enough of a struggle already, we have to
lower wag_es? .making it more difficult to buy the food that we would normally grow
ourselves however; we are now incapable of that as well. The beautiful plains are now _
dull, lifeless, stages for the dancing dirt. The storms are Piinous; “itiie by little the sky (R .

darkened by the mixing dust, and the wind [falls] over the earih [loosening] the dust, and
[carrying] it away” (Steinbeck 6), planketing the'land Wittt hazardons
" President, not being able to calm your sobbing daughter frightened by the crackling dust.
i kilock kwo people down, for the static electricity in the dusters is so bad”
(Egan 6). If that still isn’t bad enough, the sting of the winds is {inbearable the!

) -

kwo people down, for the static electricity in the dusters is so bad”

skin, the dust was like a nail file, grit strong enough to hurt” (Egan 7). If for some reason
you were outside when a storm hit, you would suffocate from the smog, “...[there are} F

days, you [can’t] even see your hand in front of your face” (Egan 5). It temporarily alters

ouwrpwofid. i
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If you would like to submit a rewrite for a given assignment, please complete this sheet and its
' requirements in order to be eligible,

Step 1: Loogk-at your original draft and the comments on it:
What are the strengths of this paper?

My character’s voice is pretty strong. It sounds like a real person in the paper. I have the numbet of
required quotes from all of the texts. My bibliography is correctly formatted.

What are the weaknesses of this paper?

My quotes are still bumpy in the paper. I am having a hard time making them smooth and punctuating
them right.

Step 2: Access resources that can help you (in addition to the comments that the teachers have made):

Go to one of the following writing resources for assistance in shoring up your areas of weakness (ALL
can be found in the Legacy HS LMC):

& Writer's Inc.

@ Swle

& The Little Brown Handbook

@ The MLA Handbook

& Other comparable writing guide: Handbook for Writers__ (provide the name df source
accessed)

What rules / ideas have you learned from this / these resources that will help you to improve your next
draft {Cite specific page numbers and lessons from these books):
I went to page 418 of this book look up when comas needed to be used with quotations. I also went to

page 452. That section talked about how I am supposed to use brackets within a quote to adjust it to fit
my writing. I can make my quotations sound better if I change them with this stuff.

Step 3: Submit a new draft.

Please include ALL previous drafts with this resubmission.
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Myra Mellon

1
3693 Rose Dr. 28 { o 1L 7
Burlington CO o 5amﬂ\«¢*~'/’5

May 6, 1935

President Franklin Delano Roosevelt
The White House

1600 Pennsylvania Ave, NW
Washington DC 200050

Dear President Roosevelt:

1 am a single mother in Colorado. My family is mostly safe from the dust with the few
exceptions of when the wind carries it over from the southern regions. Although we 2
aren’t plagued by the storms, our crops have been destroyed and refuse fo grow under™
such harsh conditions. "God didn’t crente this find around hese to be plowed up” (Egan

9), and we are suffering the consequences. My %sband was a farmer on this land until

the drought hit, he left onc daEo find o job and has yet to return, The once prosperous

land is now an infertile no marg ground, Tcan’t blame people for leaving, 1 work at i?&:)

local Woolworths, and as muchE) 1 dislike selling Dapper Dan to the “thousands of ™
farmers and sharecroppers [who] left their land behind” (Danzer et al. 492), to head

West, out of the dust, 1 negd to feed my children. It is surprising to hear the stories ofthe 8
places many of these peop&jcome from, Okalahoma, I hear “has fewer than two people @
per square mile” (Fgan 3), ils incredible how many people have left their homes, not onply

is the dust forcing people away, but “farmers continue to lose their fand when they [cm@g)]

I
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' . Fror M,
Comment List

# Page # Symbof /| Content

111 € - | Zip code?

2 1 @) Nice smooth quote integration, This helps the paper really sound like a person's writing.

3 1 @ ' This would be a good run-on to correct with a semicalon.

4 1 @ Punctuation error created here.

5 1 @f) Nice reference to O'Brother?

6 1 Good adjustment from the original quote.

7 1 @) Be careful of creating a run-on sentence here.

8 1 @ A run-on sentence has been created here.

9 1 Punctuation error created here.
This paragraph hints at some of the causes of the Great Depression, but it could go farther

N in talking about the financial issues of the 20s then leading to the 30s. While over-tilling

10 ] 1 @.j) the land did add to the potential of the Dust Bowl, there were many other economic issues
that led to the Depression as a whole. Good job NOT blaming the Deprassion on the stock
market crash - you have baen paying attention!

iy — . ._ 2
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